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Essential Question

How can we partner with our students and 
colleagues to change from traditional 
patterns of talk to dialogue that will 
increase thinking and learning for all?
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Why is it important to “partner” with 
teachers and students as you 
attempt to enhance classroom 
questioning practices?
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Learning Targets

1. Learn about three shifts that promote productive 
dialogue for all members of a learning 
community.

2. Explore how teachers in one school are 
changing classroom practice to strengthen 
student dialogue.

3. Apply lessons learned to your own professional 
setting.
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THE WHY OF DIALOGUE
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d = 0.82
Effect Size of Dialogue on 

Student Achievement

“Classrooms are dominated by teacher 
talk, and one of the themes of Visible 
Learning is that proportion of [teacher] 
talk to listening needs to change to far 
less talk and much more listening.” 
(Hattie, 2012, p. 72)
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Relationship of QQ to Student 
Thinking, Dialogue, & Feedback

Teacher 
Question

Student 
Thinking 

Student 
Dialogue

Information 
(Feedback) 
to Teacher 

and 
Feedback 

to Students 
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d = 0.75
Effect Size of Feedback on 

Student Achievement

• Almost twice the effect size of the average 
teacher intervention. (Hattie, 2012)

• Hattie argues, “It is the feedback to the 
teacher about what students can and 
cannot do that is more powerful than 
feedback to the student, and it necessitates 
a different way of interacting and 
respecting students” (2009, p. 4).
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Importance of Listening to 
Formative Assessment and 

Feedback
“The most important task for teachers is to listen.”—J. 
Hattie, Visible Learning for Teachers, p. 73

’Evaluative listening’—indicating whether an answer is 
right or wrong— vs. ‘Interpretative listening’—attending 
carefully to what students say to learn about the 
thinking behind their comments—D. Wiliam, 
Embedded Formative Assessment  
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Importance of Exploring Students’ 
Thinking, 

Not Making Assumptions

“It is essential that teachers explore 
students’ thinking before assuming that 
students have understood.”
 D. Wiliam, Embedded Formative Assessment, p. 75
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Question to Get Behind a 
Student’s Response

“What makes you say 
that?”—Ron Ritchhart, Making 

Thinking Visible
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CHANGES IN PRACTICE
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Practices Associated with Dialogue

Co-Creating a 
Collaborative  

Culture 

Posing 
Questions

Listening

Thinking 
& Voicing

Assessing 
& Building 
on Others' 

Ideas
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Three Shifts

• Equitable Participation
• Pacing and Pausing

• Purpose of Questions
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Equitable Participation

From 
allowing a few individuals to dominate the 

airwaves 
to 

knowing that everyone is responsible for 
thinking and contributing to conversations
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Think Times
From 

feeling pressure to answer immediately 
to 

expecting time to 
reflect and collect one’s own thoughts 

before responding or listening to another’s 
response
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Video Viewing — Notices & 
Wonderings

• View the video of two teachers reflecting 
with their Instructional Partner.

• Talk with an elbow partner to generate 
Notices and Wonderings you have about 
how these teachers created the 
expectation that everyone is responsible 
for thinking and contributing to 
conversations and for using think time to 
prepare for this.
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https://docs.google.com/file/d/1K3U2Q_QDmcE1YFGA18je69CNu-mY5m5L/preview


Purpose of Questions

From viewing questions as
prompts for ”right answers” 

to viewing questions as
opportunities for surfacing and testing 
one’s own thinking and creating new 

perspectives with others. 
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Video Viewing — Insights and 
Questions

• View the video of the two teachers 
reflecting with their Instructional Partner.

• Talk with an elbow partner to generate 
Notices and Wonderings you have about 
how these teachers created the 
expectation that questions are about 
generating what you think your know about 
a topic—not about guessing the teacher’s 
answer—and how think time supports this.
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OUR APPROACH TO 
CHANGING CLASSROOM 

PRACTICE
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Partnership Principles:
System-Wide Approach to Change
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Partnership Principles:                 
Our Theory of Action

If members  of our central office ILT expect to learn with 
and from building (campus) administrators and 
teachers, and
If building administrators embrace equality, respect, and 
co-learning as they interact with teachers, and
If teachers respect and expect to learn from their 
students as they design and facilitate their learning,
Then students will be more engaged in and responsible 
for their own learning.
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Reciprocity

Equality
Choice

Voice

Reflection

Dialogue

Praxis



Read, Reflect, and                       
Say It In A Word or a Phrase

”Reciprocity is the belief that each learning interaction is 
an opportunity for everyone to learn—an embodiment of 
the saying, ‘when one teaches, two learn.’ People who 
live out the principle of reciprocity approach others with 
humility, expecting to learn from them. When we look at 
everyone else as a teacher and a learner, regardless of 
their credentials or experience, we will be delightfully 
surprised by new ideas, concepts, strategies, and 
passions. If we go into an experience expecting to learn, 
more often than not, we will.” –Jim Knight, 
Unmistakable Impact, p. 44,  
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Regularly Scheduled PLT 
Sessions

• Vertical team (K, 1, 3, & 4)
• Comprised of a core group of teachers 

who chose to participate
• Engaged in deepening of learning and 

reflection
• Focus on praxis—transferring strategies 

and principles to classrooms
• Intentional effort to use norms of dialogue
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Use of TchPlus Platform

• Teachers chose which lessons to video
• Uploaded to AES community site on the 

TchPlus platform
• Used time-stamped feature to provide 

precise feedback 
• Invited teacher reflection and response 
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DEVELOPING MINDSETS 
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MISSION: TO EXAMINE RESOURCES RELATED TO 
CHANGING MINDSETS, DECIDE HOW YOU MIGHT 
USE, AND SHARE SUGGESTIONS WITH OTHERS

ITINERARY: Stops at  (1) “Responsibility for 
Participation,” (2) “Think Times,” and        

(3) “Purposes of Questions”
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Mindset #1: 
Responsibility for 

Participation—From Dependency 
On “Hand-raisers” to Commitment to 

Equitable Response Patterns
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Task at Station #1: 
Reviewing Visual Tools
• Review the slides below to establish a context for 

reviewing the visual tools provided at this station.
• With a partner, review the visual tools at this station, 

and listen to a teacher talking about the value of this 
tool for scaffolding students’ new way of thinking 
about their responsibility for participation.

• Reflect on which of these tools might be useful to 
teachers and students in your school(s).

• Record your reflection in Flipgrid. If you are the 2nd or 
3rd team to visit this station, listen to what previous 
visitors have said.
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Expectations Related to  
Participation By All

1. Prepare to respond to all questions.
2. Raise your hand to ask a 

question—not to volunteer to answer.
3. If you cannot answer a question when 

called on, be prepared to respond 
later—no opt out!
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Supports for Equitable 
Participation
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Equitable 
Participation

Culture that 
Allows 

Students to 
Assist One 

Another

Policy of “No 
Hand-raising” 

and “No 
Call-Outs”

Use of 
Random or 

Collaborative 
Structures 

Think Times 1 
and 2



Insight About
Relying on Volunteer 

Hand-raisers 
to Answer Questions

   Engaging in classroom discussion really does make you 
smarter. So when teachers allow students to choose to 
participate or not—for example, by allowing them to 
raise their hands to show they have an answer—they 
are actually making the achievement gap worse, 
because those who are participating are getting smarter, 
while those avoiding engagement are forgoing the 
opportunities to increase their ability. —Dylan Wiliam, 
Embedded Formative Assessment, p. 81
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No Opt Out

Definition: Expectation that all students respond 
accurately and completely to a question

– If a student fails to provide a complete and 
correct response, invite another student to 
respond.

– Always return to the student who was unable 
to respond correctly.
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Mindset #2: Productive Use of 
Think Times—

From Discomfort with Awkward 
Pauses to Use of Think Times to 

Self Assess
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Task at Station #2: Consider the      
Value of Teaching Students Explicit 
Expectations for Use of Pauses
• Engage in a team gallery walk to review the signage at this 

station that displays expectations for use of pauses during 
dialogue—i.e., Think Time 1 and Think Time 2.

• As you begin, assign members to take a pictures of each chart 
and tweet out the picture with a short statement of how this can 
support student and adult dialogue. Use #learnfwd18 and 
#qualityquestioning in your tweets.

• At each chart, engage in dialogue 
– To ensure that you have a shared understanding of the set of expectations 

displayed on the chart; and
– To explore why students might benefit from teachers explicitly teaching these 

expectations, posting them, and routinely reviewing them.
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   The length of time 
a teacher and 
students pause 
after asking a 
question before a 
student is named 
to respond

Think 
Time

1

Pause 3-5 seconds after posing a question to 
provide time for students to think about the 

question and to form their response.
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Responding as a Process

Listen to        
the       

question

Answer 
out loud

Decide 
what is 
being 
asked

Answer 
to self
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During Think 
Time 1—

All Students

Translate the 
question, decide 

what you think it is 
asking.

Self-assess what 
you think you know 
about the question

Form a question if 
you need 

clarification of what 
is being asked.
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The length of time a 
teacher and students 
pause after the 
speaker stops talking 
in response to a 
question before giving 
feedback or 
commenting on the 
response.

Think
 Time 

2

Pause 3-5 seconds after the speaker responds 
to allow time for continued thinking and 
speaking and for others to listen an process.
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During Think 
Time 2: 

Speaking 
Student

Continue thinking 
about the question 
and your response.

Change or add to your 
response, if desired. 

Form a question if 
you need clarification 
or if you are curious.

During Think 
Time 2:   

Listening 
Students

Compare your initial 
response (silently 

developed during Think 
Time 1) to the speaker's. 

Decide whether you agree or 
disagree with the speaker, 

and why.

Form a question to ask the 
speaker or the teacher if you 

are confused or curious.
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During Think 
Time 1

Scan the room to 
assess student 

understanding of 
the question.

Call to mind the 
criteria for an 
acceptable 
response.

Prepare to 
designate a 

respondent or 
response structure

During Think 
Time 2

Listen to 
understand the 
thinking behind 

the student 
response

Compare 
response to 

criteria for an 
"acceptable" 

answer.

Decide on next 
instructional 

move

Think Times Support Effective Teacher 
Use of Formative Feedback
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Mindset #3: 
Purpose of Questions—

From Surfacing of Right Answers 
to Thinking By All Learners to Surface 

What They Think They Know 

Jackie A. Walsh, 2018 51



Task at Station #3: Participate in a 
survey, and examine a  “Partner with 
Students” piece.
• Individually respond to the survey question posted in the 

Mentimeter frame provided..
• The review the “Partner with Students: Why do Teachers Ask 

Questions?”
• Engage in dialogue about:

– The value of having a discussion with students (and colleagues) about the 
purposes of questions;

– How use of the word “response” instead of “answer” might convey interest 
in an individual’s thinking;

– Why a “no hand-raising except to ask a question” policy reinforces this 
mindset;

– Other ways teachers might reinforce the purposes of questions 
day-in-and-day-out.
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Consider using term
“Response” 
instead of 
“Answer”
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Expectations Related to the 
Purposes of Questions

1. Use questions to assess your learning 
and to share what you think—not just to 
guess the “right answer” or the teacher’s 
answer.

2. Be prepared to learn from both correct 
and incorrect responses.

3. Ask questions when you are 
confused—or curious. 
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Reasons
for Questioning

  “I suggest that there are only two good 
reasons to ask questions in class: to 
cause thinking and to provide 
information to the teacher about what to 
do next.”    

—Dylan Wiliam, Embedded Formative Assessment, p. 79
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Forming Your Traveling Team

• Number off—1, 2, 3; 1, 2, 3 . . . 
• Move to your designated station.
• Designate the following roles for your 

team:
– Team Facilitator
– Team Recorder 
– Time Keeper
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Norms for Dialogue—Review to 
Assure a Common Understanding

• Pose questions to focus, extend, challenge, 
and create new ways of thinking

• Listen actively and empathically.
• Accept responsibility for own and others’ 

participation.
• Honor and use pauses for thinking.
• Be open to and respectful of different 

perspectives.
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Protocol
• Facilitator reviews directions in the Tour 

Guide for each station to ensure that all 
understand.

• Timekeeper helps team with pacing: 10 
minutes/station.

• Recorder posts work product as 
directed.

• All engage in 2-minute reflection at 
conclusion of each stop.
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Circle Up

What were the highlights of your journey?
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Thank you for participating in today’s 
learning. Should you have questions, 

don’t hesitate to contact me: 
walshja@aol.com.

Follow me on Twitter @Question2Think.

mailto:walshja@aol.com

